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ABSTRACT:  

The purpose of the study is to analyse the relationship between Emotional Intelligence and Burnout 

among the selected secondary school teachers of Jawahar Navodaya Vidyalayas (JNVs) in Karnataka, 

which includes male and female teachers belonging to the faculty namely physical education, arts, 

commerce, science, music, art and library science. They were administered checklist developed by 

Anukool Hyde, Sanjyot Pethe and Upinder Dhar on Emotional Intelligence which measures the factors 

like Self-Awareness (A), Empathy (B), Self-Motivation (C), Emotional Stability (D), Managing relations 

(E), Integrity (F), Self-Development (G), Value orientation (H), Commitment (I) and Altruistic Behaviour 

(J), also Maslach Burnout Inventory developed by Maslach which measures Emotional Exhaustion 

(EE), Depersonalization (DP) and Personal Accomplishment (PA). 

The data were subjected to Pearson’s Product Moment Correlation technique to find out the 

relationship between various factors of Burnout and Emotional Intelligence. 
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INTRODUCTION  

Burnout is a physical or emotional strength or exhaustion usually as a result of prolonged stress or 

frustration. 

 

Passionate and dedicated teachers are most at risk for Burnout. When their zeal and hard work are 

not rewarded, disillusionment prevails. Enthusiasm is’ replaced by despair like Tinker bell in 

Peterman, their light grows dimmer, and they spiral toward Burnout. The Burnout proves is complete 

when energy turns into exhaustion, involvement changes to detachment, and the sense of 

accomplishment becomes one of self-doubt cynicism, and bitterness.  

 

Individuals experiencing early stages of Burnout are usually vaguely aware of an undefined feeling of 

distress. Teachers dread going to work, feel exhausted become indifferent to students, are 

dissatisfied with work performance, and avoid social situation. 

 

Emotional intelligence is an intelligence that operates on and with Emotional information. Emotional 
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information concerns the meaning of emotions, Emotional patterns and sequences, the appraisals of 

relationship they reflect. It is very important for a teacher. It plays a very significance role in his/her 

profession. It is found that as EI increases, Burnout decreases and vice versa. 

 

Navodaya Vidyalaya Scheme is the boldest ever experiment in the field of secondary and senior 

secondary education in the country. Its significance lies in the selection of talented rural children as 

the target group and the attempt to provide them with quality education comparable to the best in 

residential school system. Teaching is considered a highly stressful occupation. Burnout is a negative 

affective response occurring a result of chronic work stress. The working hours of the Navodaya 

Teachers are not precise by the government. Teachers have to perform various duties from early 

mornings to late evenings. All teachers are busy on Sundays and even on holidays. Maximum 

Navodaya Vidyalayas are situated in interior and rural areas where there are no facilities of bus or 

auto to travel from school campus to market even in emergencies. All the teachers of JNVs cannot 

leave the campus without the permission of the competent authority even in emergencies of the 

family. 

 

Yu, Xiaobo; Wang (July 2015) revealed that the psychological pressure of high strength, often cost 

teachers teaching dissatisfaction, absenteeism and employee turnover. The current study examined 

the impact of work stress on job burnout, mainly focused on confirmation of the mediator role of 

self-efficacy. Finally it also revealed the significant both paths from work stress to job burnout 

through self efficacy. Randler, Christoph; Luffer Manuela (June 2015) assessed the morningness-

eveningness in teachers and its relationship with sense of coherence and burnout. It also revealed 

that morning oriented teachers had a lower emotional exhaustion. Correlation coefficients are higher 

in the morning effect. These studies suggest that morningness is an influential predictor of well-being 

in teachers. 

 

Morgenroth, Stefanie (June 2015) revealed that stress-copying approach. Research on preventive 

action to reduce teachers stress from a resource theoretical perspective. In the light of this 

background the current study examines the complex relations between resources, and emotional 

exhaustion within a structure. 

 

Paleksic, Vesna (October 2015) revealed that Burnout syndrome is more often seen in human 

services professions which provide services to population. This research will establish whether the 

personal characteristics and demographic variables have a seen predicting role for teacher’s burnout 

syndrome. Results of the study indicate necessity of taking certain preventive measure and needs to 

explore the other predictors of burnout syndrome among teachers. Yu, Xiaobo (July 2015) revealed 

that both work stress and self-efficacy were significantly co-related with job burnout. It also revealed 

significant both parts of work stress and work stress to job burnout through self-efficacy. Wang, 

Yang, Ramos, Aaron (July 2015) revealed that occupational stress proved to be associated with 

dimensions of burnout among Chinese teachers. It is important for administrators of primary and 
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middle schools to note that strategies to decrease teachers job stress seem to be crucial to enhance 

physical and mental health of teachers in China. 

 

Casas, Jose A, Ortega-Ruiz (September 2015) in their study analyse the ways in which teacher 

management and trait EI affect involvement in bullying aggression and victimization. Results showed 

both positive and negative teacher management were closely linked to involvement in bullying 

aggression and victimization. EI was also found to be directly related to bullying involvement. 

Furthermore results revealed that teachers management was directly EI. Yin, Hongbiao (October 

2015) in his study revealed that teachers even after controlling for emotional job demands and 

emotional intelligence deep acting and expression of naturally felt emotions still have a positive 

influence on teachers teaching satisfaction. A teacher development is suggested to make teachers 

clear about these emotional demands and different emotional labour strategies and enhance 

teacher’s EI. Ju, Chengting, Lan, Jijun (October 2015) in their study investigated the mediating effect 

of work place social support on the relationship between EI and personality among Chinese middle 

school teachers. It was found that EI and work place social support can protect teachers from less 

emotional intelligence. Bibi, F., Kazmi, S.F. (2015) investigated the relationship between EI and 

Coping strategies among university teachers of Khyber Pakhrunkhwa, Pakistan. Findings indicated 

significant relationship between self report measure of EI and coping strategies among teachers. 

 

Participants 

A total of 216 secondary school JNV teachers both male and female were selected as a sample from 

four educational zones of Karnataka, namely North, South, East and West. In these zones three 

districts were taken randomly for collecting the research data. Here stratified random sampling 

techniques were used. 

 

Tools Employed 

1. Maslach Burnout inventory by Maslach which consists of 22 questions and it is a 5-points scale 

and teachers should go through the checklist and number anyone from 0 to 6 which are bothering 

them in the checklist itself. 

Reliability: Reliability coefficients reported here were based on samples that were not used in the 

item selections to avoid any improper inflation of the reliability estimates. Internal consistency was 

estimated by Cronbach’s coefficient alpha (n=1.316). The reliability coefficients for the subscales 

were the following: .90 for Emotional Exhaustion, .79 for Depersonalization, and .71 for Personal 

Accomplishment. The standard error of measurement for each subscale is as follows: 3.80 for 

Emotional Exhaustion, 3.16 for Depersonalization, and 3.73 for Personal Accomplishment. Data on 

test-retest reliability of the MBI-HSS have been reported for five samples. For a sample of graduate 

students in social welfare, and administrators in a health agency (n=53), the two test sessions were 

separated by an interval of two to four weeks. The test-retest reliability coefficients for the subscales 

were the following: .82 for Emotional Exhaustion, .60 for Depersonalization, and .80 for Personal 

Accomplishment. Although these coefficients range from low to moderately high, all are significant 



  Eduved                                                                                   ISSN 2348-6775 (Online) 

  International Journal of Interdisciplinary Research                                2349-5480 (Print) 
 

 
48                                                            Vol. 3 issue 01 Jan 2016 

 

beyond the .001 level. In a sample of 248 teachers, the two test sessions were separated by an 

interval of one year. The test-retest reliabilities for the three subscales were the following: .60 for 

Emotional Exhaustion, .54 for Depersonalization, and .57 for Personal Accomplishment (Jackson, 

Schwab, & Schuler, 1986). Lee and Ashforth (1993) found test-retest correlations of .74, .72, .65, 

respectively, for an eight-month interval. Leiter (1990) found test-retest correlations of .59, .50 and 

.63 on a six-month interval. Leiter and Durup (1996) found test-retest correlations of .75, .64, and 

.62, respectively, for a three-month interval. Although the values do not differ strikingly, note that 

for most of these five studies the highest test-retest correlation is for Emotional Exhaustion. Overall, 

longitudinal studies of the MBI-HSS have found a high degree of consistency within each subscale 

that does not seem to diminish markedly from a period of one month to a year. This stability is 

consistent with MBI-HSS’s purpose of measuring an enduring state. 

 

Validity: Convergent validity was demonstrated in several ways. First, an individual’s MBI-HSS scores 

were correlated with behavioural ratings made independently by a person who knew the individual 

well, such as a spouse or co-worker. Second, MBI-HSS scores were correlated with the presence of 

certain job characteristics that were expected to contribute to experienced burnout. Third, MBI-HSS 

scores were correlated with measures of various outcomes that had been hypothesized to be related 

to burnout. All three sets of correlations provided substantial evidence for the validity of the MBI-

HSS and are as follows. 

 

Higher Emotional Exhaustion 

less knowledge of results   - .31 (p<0.01) 

 

Higher Depersonalization 

less meaning future of work   - .32 (p<0.001) 

less knowledge of results   - .31 (p<0.01) 

 

Higher personal accomplishment 

more meaningfulness work   - .27 (p<0.01) 

more knowledge of results   - .20 (p<0.05) 

 

2. Emotional Intelligence Scale by Anukool Hyde, Sanjyot Pethe and Upindar Dhar. It is a 5-points 

scale and the scores obtained were subjected to factor analysis and ten factors were identified. They 

are, self awareness (A), empathy (B), Self motivation (C), Emotional Stability (D), Managing Relations 

(E), Integrity (F), Self Development (G), Value Orientation (H), Commitment (I) and Altruistic 

Behaviour (J). Teachers should go through the checklist and number any one from 0 to 6 which are 

bothering them in the checklist itself. 

 

Reliability: The reliability of scale was determined by calculating reliability coefficient on a sample of 

200 subjects. The split half reliability coefficient was found to be 0.88. 
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Validity: Besides face validity, overall items were related to the variable under focus, the scale high 

content validity. It is evident from the assessment of judges/experts that items of the scale are 

directly related to this concept of Emotional Intelligence. In order to find out this validity from the 

coefficient of reliability, the reliability index was calculated, which indicated high validity on account 

of being 0.93. 

 

Procedure 

After making a pilot study on the feasibility of tools employed, the questionnaire was given to the 

teachers. Data collection was done by administering MBI and EI scales. The researcher first 

established a rapport with the teachers by introducing himself and they were also asked to introduce 

themselves. Later the researcher made the purpose of the study clear to them. The teachers were 

then given the questionnaire. They were given appropriate instructions and the questions were read 

over to them. They were asked to indicate their responses in the respective space provided in the 

questionnaire. Whenever they had any doubt or confusion in understanding the questions, the 

researcher made those questions very clear to them in their local language. 

Once the data were collected they were screened for completeness, scored and fed to the computer. 

The data were analysed using Pearson’s Product Moment Correlation technique to see the relation 

between Emotional Intelligence and Burnout among them. 

 

Results of Pearson’s Product Moment Correlations between subscales of MBI and factors of 
Emotional Intelligence 
 

Factors of Emotional 

Intelligence 

Subscales of MBI 
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Self awareness  
Cor  -.082 .125 .125 .036 

Sig.  .228 .068 .067 .598 

Empathy  
Cor  -.096 .009 .018 .012 

Sig.  .159 .893 .793 .858 

Self motivation  
Cor  .018 .096 .039 .118 

Sig.  .789 .160 .569 .082 

Emotional stability  
Cor  .200 -.083 -.066 .276 

Sig.  .003 .223 .332 .000 

Managing relations  
Cor  .245 .049 -.097 .214 

Sig.  .000 .474 .155 .002 

Integrity  Cor  .224 .321 -.053 .364 
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Sig.  .001 .000 .435 .000 

Self development  
Cor  .329 .393 -.222 .304 

Sig.  .000 .000 .001 .000 

Value orientation  
Cor  .185 -.035 -.021 .158 

Sig.  .006 .614 .764 .020 

Commitment  
Cor  .252 .244 -.186 .124 

Sig.  .000 .000 .006 .068 

Altruistic behaviour  
Cor  .215 .139 .016 .210 

Sig.  .001 .041 .819 .002 

Total emotional  

intelligence  

Cor  .284 .249 -.075 .383 

Sig.  .000 .000 .272 .000 

Note: N=216; df=214 

Emotional exhaustion and emotional intelligence: Emotional exhaustion was found to be 

significantly and positively related to emotional stability (r=.200; p=.003), managing relations (r=.245; 

p=.000), integrity (r=.224; p=.001), self development (r=.329; p=.000), value orientation (r=.185; 

p=.006), commitment (r=.252; p=.000), altruistic behaviour (r=.215; p=.001) and total emotional 

intelligence (r=.284; p=.000), where we find a linear relationship between them. In other words as 

the emotional exhaustion increased, scores on emotional stability, managing relations, integrity, self 

development, value orientation, commitment, altruistic behaviour and total emotional intelligence 

increased linearly and significantly and vice versa. However, Emotional exhaustion was not found to 

be not significantly related to Self awareness, Empathy and Self motivation. 

 

Depersonalization and emotional intelligence: As far as relationship of depersonalization with 

emotional intelligence was verified, depersonalization was found to be significantly and positively 

related to integrity (r=.321; p=.001), self development (r=.393; p=.000), commitment (r=.244; 

p=.000), altruistic behaviour (r=.139; p=.041) and total emotional intelligence (r=.249; p=.000), where 

we find a linear relationship between them. In other words as the depersonalization of the 

respondents increased, scores integrity, self development, commitment, altruistic behaviour and 

total emotional intelligence increased linearly and significantly and vice versa. However, Emotional 

exhaustion was not found to be not significantly related to Self awareness, Empathy, Self motivation, 

emotional stability, managing relations and value orientation.  

 

Personal accomplishment and emotional intelligence: Personal accomplishment component of burn 

out was found to be significantly and negatively related to self development (r=-.222; p=.001), and 

commitment (r=-.186; p=.000). In other words as the personal accomplishment increased, scores on 

self development and commitment decreased linearly and significantly and vice versa. However, 

Emotional exhaustion was not found to be not significantly related to rest of the components of 

emotional intelligence.  
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Total burnout scores and emotional intelligence: When the total burnout scores were correlated 

with the components of emotional intelligence. Following results are observed. Total burnout scores 

was found to be significantly and positively related to emotional stability (r=.276; p=.000), managing 

relations (r=.214; p=.000), self development (r=.304; p=.000), value orientation (r=.158; p=.020), 

altruistic behaviour (r=.210; p=.002) and total emotional intelligence (r=.383; p=.000), where we find 

a linear relationship between them. In other words as the total scores on burn out increased, scores 

on emotional stability, managing relations, self development, value orientation, altruistic behaviour 

and total emotional intelligence increased linearly and significantly and vice versa. 
 

Discussion 

Major findings of the study are: 

 Majority of the subscales correlated significantly with Emotional Exhaustion of the Burnout Scale. 

 Few of the variables of Emotional Intelligence correlated significantly with Depersonalization and 

Personal accomplishment of Burnout Scale. 

 Total Emotional Intelligence of the sample correlated significantly with Emotional Exhaustion, 

Depersonalization and total Burnout scores. However, total Emotional Intelligence scores did not 

correlate with personal accomplishment of the Burnout scale. 
 

Barari, Reza et al. (2015) investigate the relationship between emotional intelligence and self-efficacy 

with job burnout among primary school teachers in Babol (Mazandaran, Iran). This is a descriptive 

correlational study clearly based on structural equation modeling (SEM). The participants of this 

study were 225 of public primary school teachers in Babol in academic year 2013-14 that were 

selected via cluster random sampling method. Participants completed Maslach and Jackson’s Job 

Burnout Inventory (MBI) (1996), Teacher Self-Efficacy Questionnaire (by Tschannen-Moran, 

Woolfolk, 2001) and Emotional Intelligence Questionnaire (by Schutte, 1998) and reliability and 

validity of these questionnaires were obtained. Results of Pearson correlation showed that all 

emotional intelligence, job Burnout and self-efficacy components are mutually correlated with each 

other (p<0.01). Implementing structural equation modeling (SEM) for casual relationship between 

emotional intelligence and job Burnout through mediator variable self-efficacy, they found that the 

proposed model has a good fit and Burnout is well explained by emotional intelligence and self-

efficacy. Also all of the model path coefficients were significant. 
 

Ju, Chengting et al. (2015) investigated the mediating effect of workplace social support on the 

relationship between trait emotional intelligence and teacher burnout among 307 Chinese middle 

school teachers. Structural equation modelling revealed a satisfactory fit between the data and our 

theoretical mode1. Workplace social support partially mediated the relationship between trait 

emotional intelligence and teacher burnout. Neither gender nor age moderated the relationship 

between trait emotional intelligence and teacher burnout. Emotional intelligence and workplace 

social support can protect teachers from teacher burnout. Thus, providing effective emotional 

intelligence training and creating supportive workplace conditions requires increased attention from 

education administrators. 
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